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Objective: 
Certified Child Life Specialists provide psychosocial care that supports development and 
coping to children and families in pediatric settings. The child life profession is growing, 
and research is needed to support the profession’s continued development. 
Method: 
This mixed-methods study captures the perspectives of child life academics with the goal 
to understand the child life intern preparation process. 
Results: 
Results suggest that academics focus on specific knowledge, skills, and abilities when 
preparing child life interns and assessing internship readiness. Quantitative data shows 
that it is taking longer for child life students to secure an internship placement. 
Conclusion: 
This delay has implications for the profession’s sustainability and ability to meet the 
needs of children and families in hospitals. Additional implications for this research 
include opportunities for improvement in academic education, clinical training, and 
diversity, equity, and inclusion. 
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Child Life Internship Readiness: Perspectives of       
Child Life Academics    

Certified Child Life Specialists provide psychosocial ser
vices to children, youth, and families aimed at preventing 
the harmful impact of pediatric hospitalization or other life 
disruptions (Romito et al., 2021). Often employed in hospi
tals, child life specialists provide developmentally informed 
interventions, such as therapeutic play, expressive modali
ties, and psychological preparation, to facilitate coping and 
normalization. To become a Certified Child Life Special
ist (CCLS), a student must meet the Child Life Certifica
tion Commission (CLCC) Certification Eligibility Require
ments including completion of ten university level courses, 
a 600-hour internship supervised by a CCLS, and a bache
lor’s degree to establish eligibility to sit for the Child Life 
Professional Certification Exam (ACLP, 2022c). Multiple 
mentors support the professional development of an 

emerging child life specialist, including the faculty of child 
life courses and the coordinators and supervisors of child 
life practicums and internships. 
Recently, the ACLP reported the number of CCLS has 

grown from 4,064 in 2009 to more than 6,456 in 2022 
(ACLP, 2022c). Child life academic programs continue to 
have cohorts of child life students entering programs each 
academic year, but there is an anecdotally evident decrease 
in students obtaining internship placements. Understand
ably, this gap in the training cycle does not support the 
growth of the child life profession and has left many stu
dents with disruptions in their professional development 
and financial stability (Sisk & Wittenberg, 2021). This gap 
has contributed to the current job crisis whereby many 
open child life specialist positions are left unfilled (Heering, 
2022). 
Historically, child life has been seen as a competitive 

profession and students often spend multiple semesters 
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waiting to receive an internship position. Reportedly, child 
life internship coordinators often receive 50 to 100 applica
tions from prospective internship students each application 
round, but despite the large number of students enrolled 
in child life academic programs, some hospitals do not fill 
their open internship positions (Sisk et al., 2023). When ob
taining an internship position is so difficult, these un-filled 
positions are especially concerning. This gap suggests a dis
parity between students’ academic preparation and the ex
pectations of child life internship programs. 
When discussing child life, four components are often 

generalized into one: (a) the emerging academic discipline, 
(b) the emerging field of inquiry (research), (c) the pro
fession, and (d) the professional organization (ACLP; Sisk 
& Cantrell, 2021). In 2020, the ACLP launched the intern
ship readiness project with the aim of improving the in
ternship process experience and supporting more shared 
communication between the four components of child life. 
One of the tasks of the internship readiness project was to 
construct a consistent set of knowledge, skills, and abili
ties (KSAs), or critical competencies necessary for an “in
ternship ready candidate” (ACLP, 2022b). The ACLP recom
mended that internship sites use this document starting 
with the Fall 2023 internship selection round. It is not clear, 
however, what KSAs the academic community deem nec
essary when preparing students. The present study builds 
on the existing evidence related to child life student train
ing readiness (Sisk et al., 2023). The purpose of this mixed-
methods descriptive study was to understand what child life 
academics prioritize when preparing students for intern
ship readiness. The following research questions guided 
this study: 

Method  

This paper is part of a larger study examining child life 
internship training readiness from two stakeholder’s per
spectives: (a) child life clinical internship coordinators and 
supervisors (Sisk et al., 2023), and (b) child life academics. 
This paper will focus on internship training readiness from 
the child life academics’ perspectives. The operational de
finition of a child life academic for this study was a CCLS 
employed by an academic institution to teach child life 

coursework in any capacity (i.e., full-time, part-time, and 
adjunct). 
A concurrent triangulation mixed-methods design 

(Creswell et al., 2003) was used to gather both quantitative 
and qualitative data on child life academics’ perceptions 
of what KSAs they see as indicating child life internship 
readiness with an online survey and optional submission of 
abbreviated course syllabi. In this mixed-methods design, 
researchers select the primary and secondary methodolo
gies while collecting qualitative and quantitative data si
multaneously. In this study, qualitative design was the pri
mary approach (Braun & Clarke, 2012) with quantitative 
design being the secondary approach with the mixed-meth
ods design combination providing in-depth answers to the 
research questions (Creswell et al., 2003). This study was 
approved by the institutional review board of the third au
thor. 

Participants  

Participants (n = 18) consisted of current child life acad
emics who held the CCLS credential, were employed by an 
academic institution to teach, and who had been teaching 
child life coursework during the years of 2015 to 2020. A 
total of 17 academic institutions were represented in the 
sample. One participant represented two institutions, and 
two participants were affiliated with the same institution 
(on two occasions). The academic institutions in which par
ticipants were employed were in a variety of U.S. regions. 
Table 1 includes a breakdown of participant roles and pro
gram information. Approximately 72 child life academics 
were recruited for study participation via email and 257 
child life academics were able to review the recruitment 
post in the ACLP Child Life Connect forum. Of the 28 child 
life academics who agreed to participate, ten participants 
were removed from analysis due to incomplete or missing 
data, thus yielding an approximate response rate of 5.47%. 
Approximately 22% (n = 4) of the sample submitted op

tional abbreviated course syllabi to the researchers, repre
senting five child life academic programs: three undergrad
uate and two graduate programs. One participant provided 
syllabi for their undergraduate and graduate child life pro
grams. Three participants, representing undergraduate 
child life programs, submitted a total of 19 course syllabi, 
and two participants, representing graduate child life pro
grams, submitted a total of 14 course syllabi. 

Measures  

Child Life Training Readiness-Academic Instructor Survey. 
Participants completed the Child Life Training Readiness-
Academic Instructor Survey (CLTR-Academic; see Appendix 
A), a measure created specifically for this study by the au
thors. The authors, who have each completed their doctoral 
degrees, served a combined 25 years in child life academic 
preparation for students, and worked for a combined 21 
years as clinical child life specialists, developed this mea
sure by separating common intern candidate expectations 
into categories of KSA as reflected in ACLP’s internship 
readiness KSA document (ACLP, 2022b). The survey con

1. What do child life academics prioritize when prepar
ing students for internship? 

2. What makes a child life student qualified for a child 
life internship? 

3. What makes a child life student unqualified for a child 
life internship? 

4. How many rounds of internship applications do child 
life academics recall students have applied for from 
2015 to 2020? 
    a. Has the number of application rounds students 
have applied for changed over time? 

5. Why do students apply to more than one internship 
round? 

6. What academic alternatives are provided for students 
who do not secure a child life internship? 
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Table 1. Participant and program information     

Variable n % 

Participant role 

Full time academics 13 72.2 

Adjunct or part time academics 5 27.8 

Program location 

East coast 4 23.5 

Midwest 9 52.9 

Southeast 2 11.8 

Western 2 11.8 

Program type 

Child life-specific academic program 17 94.4 

ACLP-endorsed academic program 6 33.3 

Undergraduate child life program 7 38.9 

Graduate child life program 6 33.3 

Both undergraduate and graduate child life programs 5 27.8 

In-person program 9 52.9 

Online program 4 22.2 

Hybrid of in-person and online 5 27.8 

Note. n = 18. 

Table 2. Child Life Certification Commission’s Academic Coursework Requirements        (ACLP,  2022c)  

sisted of seven questions about participants’ job, academic 
institution, and child life program(s) where participants 
worked; one quantitative question about the amount of 
rounds their students submitted internship applications; 
and six open-ended qualitative questions assessing the par
ticipant’s perceptions of indicators of child life internship 
readiness. At the end of the survey, participants were pro
vided with the option of emailing abbreviated versions of 
their child life course syllabi to the third author. 

Child life course syllabi. Participants had the option to 
provide syllabi information for courses meeting the CLCC’s 
Academic Coursework Requirements, including the ten 
CLCC Certification Eligibility Required Courses (Table 2). 
Data requested from the syllabi were the course title, course 
description, course objectives, and course credit hours. Par
ticipants submitted the syllabi data in any format they pre
ferred via email. 

Procedures  

The CLTR-Academic survey was hosted through 
Qualtrics, an online survey management system. Partici
pants had to complete the electronic informed consent be
fore participating in the CLTR-Academic survey. A follow-

up recruitment email was sent to potential participants four 
weeks after the initial invitation. The survey was open for 
data collection from November 2021 to December 2021. The 
median amount of time it took for participants to complete 
the survey was 34.91 minutes. 

Data Analysis   

In this concurrent triangulation mixed-methods study 
(Creswell et al., 2003), qualitative data were analyzed via 
thematic analysis resulting in the discovery of themes 
emerging from the data (see Appendix A). Utilizing the 
six phases of thematic analysis, the researchers became 
familiar with the data, generated initial codes, searched 
for themes, reviewed potential themes, defined and named 
themes, and reported on the themes (Braun & Clarke, 
2012). After codes were initially generated, the researchers 
met to discuss differences in coding and reach a consensus. 
Next, researchers searched for and discussed the themes 
that emerged from the data. During this discussion, re
searchers reflected on their potential biases regarding child 
life training. The researchers then estimated frequency 
analyses and paired samples t-tests to analyze the quanti
tative survey data. All data (i.e., qualitative, quantitative, 

• One child life course taught by a CCLS 

• Two child development courses that cover ages birth to 18 

• One family systems course 

• One play course 

• One loss/bereavement or death/dying course 

• One research course 

• Three additional courses in related content areas 
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and course syllabi) were triangulated to answer the research 
questions. 
Qualitative survey question 14 was used to answer re

search question 1, and qualitative survey question 11 was 
used to answer research question 2. For research question 
3, two qualitative survey questions were analyzed (ques
tions 12 and 13). For research question 4, descriptive statis
tics were provided from survey question 8, and paired sam
ples t-tests were estimated to understand whether there 
had been change over time in the amount of application 
rounds students applied for. Qualitative survey question 9 
was used to answer research question 5, and qualitative 
survey question 10 was used to answer research question 6. 
Course syllabi content was analyzed in relation to the CLCC 
Required Academic Coursework and incorporated in the re
search questions to corroborate survey findings (ACLP, 
2022c). 

Researcher Reflexivity   

As stakeholders in the child life internship process, the 
researchers have work experience as child life academics 
and clinicians, supporting students at every touchpoint in 
their child life education; however, because the researchers 
have all been in full-time child life academic positions at 
some point in their career, we recognize the possibility of 
bias toward participant experiences in academia. Reflexiv
ity was used during the thematic analysis process and each 
researcher discussed the biases that emerged while cod
ing and searching for themes. We have reflected on our bi
ases and attempted to balance this viewpoint in all aspects 
of the study, including survey development, participant re
cruitment, data analysis, and writing of results. 

Results  

Results provide insight into how academic programs pre
pare students for child life internship and the KSAs that 
child life academics assess when evaluating internship 
readiness. 

Student Preparation   

To answer the first research question, one qualitative 
question inquired about how child life academics prepare 
students for internship (CLTR-Academic, question 14): Par
ticipants reported holding individual and group advising 
appointments, integrating internship preparation into 
course requirements, and hosting a specific workshop or 
orientation devoted to the internship application process 
as to how they help prepare students for internship. Most 
salient, participants reported spending time discussing in
ternship preparation in advising appointments. For exam
ple, Participant 18 mentioned, “I do a lot of 1:1 meeting 
preparation with individual students.” Some participants 
also integrated internship application preparation into 
course requirements. For example, Participant 14 noted, 
“One assignment in my course has been to complete the 
common application, and I provide feedback on common 
app questions as well as making sure they understand the 

information to provide.” Lastly, some participants indicated 
they host a specific workshop or orientation devoted to 
preparing for internship applications. Some programs do 
all three: “We provide an orientation to the application 
process, have added the completion of the application to a 
course, and provide moc[k] interviews” (Participant 1). 
Below is an excerpt of the course description and course 

objectives from a syllabus for the one child life course 
taught by a CCLS course requirement (ACLP, 2022c): 

Introduction to theories and research about the impact 
of illness and injury on children and families within 
the healthcare environment. Provides an overview of 
the profession and steps required to become a Certified 
Child Life Specialist. 
Course objectives: 1) Explain development and evolu
tion of pediatric healthcare and the child life profes
sion. 2) Articulate the impact of illness and injury, as 
well as their related stressors, on children and families. 
3) Assess the developmental and psychosocial needs of 
hospitalized children and families. 4) Facilitate inter
ventions to mitigate the impact of stress and trauma 
on children and families. 5) Describe the process to be
come a Certified Child Life Specialist. 

The final course objective suggests that didactic instruc
tion regarding the process for becoming certified includes 
the internship requirement but does not indicate that spe
cific preparation for internship is included in the course 
curriculum. 

Readiness Indictors   

One qualitative question asked participants to identify 
what KSAs indicate a student is ready for internship (CLTR-
Academic, question 11). An “ability to apply theory to their 
clinical practice” (Participant 1) was the most cited KSA 
indicating a student is ready for internship (72%). Next, 
strong communication skills was cited by half of partici
pants as an indicator for child life internship readiness. In 
addition to “excellent written and verbal communication 
skills” (Participant 4), participating academics also looked 
for “confidence in communicating” (Participant 5) and an 
“ability to interview well” (Participant 3). Regarding spe
cific skills, many child life academics mentioned an “ability 
to develop rapport with children and adults and an ability 
to take initiative” (Participant 11). See Table 3 for a list of 
KSAs discussed by participants. 

Areas of Remediation    

Two qualitative questions asked participants to identify 
what KSAs were most often lacking in students applying for 
internship and what they spend time remediating (CLTR-
Academic, questions 12 and 13). Applying theory to clinical 
scenarios was most often discussed as the skill lacking in 
students applying for internship. Following this, commu
nication skills were discussed by the participants as a skill 
lacking in students applying for internship. Participant 8 
noted: 
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Table 3. Knowledge, skills, and abilities indicating internship readiness        

Knowledge Skills Abilities 

Developmental and family systems theories Written and verbal communication skills Initiative 

Child life scope of practice Rapport building skills Adaptability/
flexibility 

Professional boundaries Critical thinking skills Willingness to learn 

Core child life interventions: alternative focus, 
preparation 

Skills in receiving and integrating 
feedback 

Common childhood diagnoses and treatment 

Writing skills are generally lacking for most students 
upon entering our academic program. This is some
thing we work hard at throughout each course. We fo
cus on building stronger writing skills to help aid in 
professional communication skills, which are practiced 
in child life courses via video and group assignments. 

Though not a KSA, participants noted that their students 
lacked the hospital-based experience needed when apply
ing for internship. For example, Participant 16 shared: “I 
can recommend experiences for students to gain even when 
hospitals aren’t accepting volunteer experiences, but we’ve 
found many internship sites won’t waiver from their pre-
COVID requirements (which often includes volunteering in 
hospital).” Most participants reported spending a majority 
of their time remediating students’ application of theory to 
practice. Participant 10 noted: 

I waste a lot of time remediating about old develop
mental theories like Piaget and Erikson that have been 
somewhat disproven and are culturally inappropriate 
and decontextualized. […] I have to remediate on these 
outdated theories not because they will truly benefit 
my students’ knowledge and skills, but because child 
life internship coordinators are so quick to count out 
students who don’t give a perfect soliloquy on Erik
son’s stages on command. 

In addition, participants reported spending their time 
remediating students’ communication skills, confidence in 
communicating, and interview skills. 

Students Applying to More Than One Round        

Participants were asked to recall the average number of 
application rounds their students applied for by year from 
2015 to 2020 (CLTR-Academic, question 8). Table 4 displays 
the means and standard deviations of the average num
ber of application rounds students applied for by year from 
2015 to 2020 as recalled by participants. On average, par
ticipants recalled that students applied to 1.72 application 
rounds before obtaining an internship offer (or leaving the 
field of child life). From 2015 to 2020, there was an increase 
in the rounds of applications filed by child life students as 
recalled by participants. 
Table 5 displays the frequency data and percentages es

timated on the number of application rounds students ap
plied for in 2020 and 2015 as recalled by participants. 

To use the rounds of internship applications submitted 
(as recalled by participants) as a proxy variable for students 
receiving an internship offer (or leaving the student-to-
professional pipeline), four new variables were created 
from these data: (a) 2015 first round, (b) 2015 second 
round, (c) 2020 first round, and (d) 2020 second round. 
Each of these variables were dummy coded from the origi
nal 2015 and 2020 variables, respectively. For example, for 
the new 2015 first round variable, participants were coded 
whether or not they submitted only one internship round 
(1) or any number of rounds other than one (0). This cod
ing was repeated for the new 2020 first round variable. Sim
ilarly, for the new 2015 second round variable, participants 
were coded whether or not they submitted two internship 
rounds (1) or any number of rounds other than two (0). This 
coding was repeated for the new 2020 second round vari
able. 
Paired samples t-tests were estimated on students ap

plying to one round and two rounds of internship applica
tions over time (Table 6). Table 6 shows that 15% of stu
dents stopped submitting internship applications after one 
round in 2020 and 69% of students stopped submitting in
ternship applications after one round in 2015 as recalled 
by participants. The results of this t-test are statistically 
significant (p < .01), meaning there has been a significant 
change in the number of students getting internship offers 
in round 1 between the years of 2015 and 2020, with stu
dents in 2020 significantly less likely to receive an intern
ship offer in round 1 compared to students in 2015 as re
called by participants. Also, Table 6 shows that 67% of 
students stopped submitting internship applications after 
two rounds in 2020, and 25% of students stopped submit
ting internship applications after two rounds in 2015 as 
recalled by participants. The results of this t-test are sta
tistically significant (p < .05), meaning there has been a sig
nificant change in the number of students getting intern
ship offers in round 2 between the years of 2015 and 2020, 
with students in 2020 receiving significantly more intern
ship offers in round 2 compared to students in 2015 as re
called by participants. 

Reasons Students Apply for Multiple Internship       
Rounds  

One qualitative question asked participants to explain 
the circumstances and reasons child life students apply to 
more than one internship round (CLTR-Academic, question 
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Table 4. Means and standard deviations of the number of rounds students applied for from 2015–2020 as                
recalled by participants.    

2020 
M (SD) 

2019 
M (SD) 

2018 
M (SD) 

2017 
M (SD) 

2016 
M (SD) 

2015 
M (SD) 

n 17 17 15 14 14 13 

Number of applicat-ion rounds students 
applied for 

2.00 
(1.00) 

1.88 
(0.78) 

1.80 
(0.77) 

1.64 
(0.63) 

1.64 
(0.74) 

1.38 
(0.65) 

Table 5. Frequency and percentages of the number of rounds students applied for in 2020 and 2015 as recalled by                   
participants.  

Rounds applied for n % Cumulative % 

2020 2015 2020 2015 2020 2015 

0 1 0 5.9 0.0 5.9 0.0 

1 2 9 11.8 69.2 17.6 69.2 

2 12 3 70.6 23.1 88.2 92.3 

3 1 1 5.9 7.7 94.1 100.0 

4 0 0 0.0 0.0 94.1 100.0 

5 1 0 5.9 0.0 100.0 100.0 

Note. n = 17 (2020); n = 13 (2015). 

Table 6. Paired samples t-test on students receiving internship acceptance in round 1 and round 2 comparing                
years 2015 to 2020 as recalled by participants.         

2020 2015 

Variable n M SD M SD t-test 

Students applying to one round 13 0.15 0.38 0.69 0.48 3.74** 

Students applying to two rounds 12 0.67 0.49 0.25 0.45 -2.80* 

Note. ** p < .01. * p < .05. 

9). Most salient was the theme of competitiveness, includ
ing the supply and demand, of the child life internship and 
that students did not receive offers for internship sites. Sev
eral participants noted a “lack of preparation for internship 
interviews” (Participant 14) as the reason for applying to 
more than one round, and a couple of participants identi
fied limited experiences and lack of initiative as rationales. 

Academic Alternatives to Internship     

One qualitative question asked participants to discuss 
educational alternatives that academic programs provide 
students who do not receive an internship offer to ensure 
the student graduates from the degree program (CLTR-Aca
demic, question 10). The responses were evenly split, in
cluding encouraging students to switch majors or degree 
programs, accepting alternative field experiences for gradu
ation, or delaying graduation until an internship is secured. 
Some participants mentioned the option of students grad
uating and returning as a non-matriculating student for af
filiation. Participant 4 outlined the options for their insti
tution: “Degree granted, but not certification eligible; take 
additional coursework post-graduation to be affiliated, and 
re-apply for internships, apply as a non-affiliated intern; 

enroll in graduate school elsewhere, as our university does 
not offer [a graduate program].” 

Discussion  

Child life is a growing profession (ACLP, 2022a) that 
relies on a symbiotic student-to-professional pipeline to 
propagate the profession. In this study, we asked child life 
academics their perspectives on what KSAs were prioritized 
when preparing students for the child life internship. The 
results indicated that child life academics help students 
prepare for internship in a variety of ways, including with 
advising sessions (individual or group), coursework, and in
ternship-specific workshops or orientations. These findings 
are not surprising and begin to document the role of child 
life academics in supporting students within the student-
to-professional pipeline, which contributes to the child life 
profession’s sustainability. In addition, these findings begin 
to outline student experiences leading up to the internship 
interview (if they obtain one). 
When preparing students for the child life specialist ca

reer, child life academics consider specific KSAs as indica
tors of internship readiness. The most identified indicator 
of readiness was applying theory to practice, followed by 
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verbal and written communication skills, and developing 
rapport with children and adults. Applying theory to prac
tice is an abstract concept for students to understand and 
implement in the classroom setting. The last item identi
fied was the students’ ability to take initiative. While these 
KSAs can be taught and simulated within an academic pro
gram, it would be beneficial to students if academic pro
grams and clinical sites collaborated and discovered in
novative ways to tie classroom learning to real-time 
interactions with children and families in the healthcare 
setting. 
One crucial point of discussion revealed in these findings 

was that child life academics recalled the number of child 
life students applying for more than one internship round 
increased from 2015 through 2020. This recall of an in
crease in internship application rounds by students indi
cates that there was (1) variability in the number of intern
ship positions being offered, (2) an increase in the number 
of students pursuing child life during this six-year range, 
or (3) some combination of the two. Looking back, the 
CLCC’s Certification Requirement of the one CCLS taught 
course was expected for the November 2013 Certification 
Exam (CLCC, 2011). The inclusion of the one CCLS taught 
course was an effort to include child life-specific academic 
knowledge to the certification requirements. The remaining 
CLCC Certification Exam Eligibility Coursework Require
ments represent the generalist academic education in hu
man and child development, which are foundational for 
child life specialists, but do not provide the in-depth ap
plication of knowledge to child life practice required by in
ternship coordinators and supervisors (Sisk et al., 2023). 
The addition of the one CCLS taught course opened the 
door for larger numbers of students interested in child life 
to be considered for limited clinical internship positions. 
The one CCLS taught course was an important initial step 
for ensuring students applying for certification were ex
posed to child life at an introductory level before the child 
life master’s degree requirement was set to begin in 2022 
(CLC, 2013). However, while founded in a generalist human/
child development and family sciences education, the pre
sent findings indicate additional education and training is 
needed to equip students to translate theory to practice, 
synthesize assessment, and implement intervention, as a 
child life intern and entry level child life specialist. Perhaps 
this additional education and training looks like child life-
specific academic programs. 
Child life academics support students who apply for 

multiple child life internship rounds. Participants identified 
two primary reasons for students applying to more than 
one round of internships: competitiveness and not receiv
ing an internship offer. These responses indicate the supply 
of students to the demand for limited internship positions 
is misaligned. Similarly, the dietetics profession experi
enced an imbalance in the number of internship positions 
available for qualified dietetic students which was associ
ated with the lack of registered dietitians to sufficiently 
fill the job market (Lordly, 2002). The dietetics profession 
noted the lack of internship positions created a competitive 
culture among students in dietetics academic programs 

which was in opposition to the course experience academic 
professionals fostered for learning (Lordly & MacLellan, 
2008). 
Child life students face several undesired options in the 

academic program when not receiving an internship offer. 
They may be required to change concentrations or degrees 
which then requires the student to spend more time and 
money to complete their degree. Students may be able to 
graduate with the option to return to enroll in the intern
ship course for clinical affiliation agreements if/when they 
receive an internship position. This, too, requires more in
vestment of time and money, because when a student is 
not pursuing a degree, financial aid is not available so they 
must pay out of pocket. Some academic programs allow 
students to complete alternative field experiences with 
children and families to graduate as planned, but this often 
leaves the students pursuing child life feeling as if they 
have failed since they did not receive a child life internship. 
Other academic programs allow students to take additional 
coursework for a semester as they reapply for internship 
positions, but changes with financial aid may require stu
dents to be enrolled in courses required for the program of 
study or financial aid will not pay for the courses. Each of 
these options further delay training and exacerbate the job 
crisis (Heering, 2022). Once again, we suggest that it would 
be beneficial to students if child life academic programs and 
clinical internship training sites collaborated and discov
ered innovative ways to support students throughout their 
pathway to the profession. 

Limitations  

This is the first study to look at the perceptions of child 
life academics related to students’ internship readiness. As 
with any research, there are limitations. First, in social sci
ence research, memory recall is not always accurate. The 
CLTR-Academic survey question 8 asked child life acade
mics to recall the average number of application rounds to 
which their students applied from 2015 to 2020. If we were 
to have asked participants for the exact number of students 
applying to internships after each application round over 
the last six years, the data collected may have been differ
ent; however, because this topic has not been studied and 
no data has been published on this phenomenon, we felt it 
was important to include the data and findings despite the 
limitations. Thus, the results to research question 4 must 
be interpreted within the light of these limitations. Second, 
this study had a small sample size, which is unrepresenta
tive of all child life academics. Therefore, study findings are 
not generalizable to all child life academics. Consequently, 
the quantitative analyses do not have the statistical power 
to draw a robust conclusion about trends in the number of 
application rounds submitted by students over time. An ad
ditional limitation of the quantitative data is that it is un
clear whether the number of application rounds is a proxy 
variable for acceptance of internship offers or leaving the 
child life student-to-professional pipeline because they did 
not receive an internship offer. 
Researcher bias is an additional limitation of this study. 

Though it is not possible to avoid bias in qualitative re
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search, it is recommended that other professionals who 
work closely with the child life training model contribute 
to this line of research. Recognizing these limitations, ad
ditional research is needed to further examine child life in
ternship readiness from the academics’ perspectives. 

Future Research   

For this study, child life internship stakeholders, includ
ing child life academics, internship coordinators, and su
pervisors, shared their perspectives of child life internship 
readiness. Yet, there is a need for future studies to focus 
on students in the student-to-professional pipeline includ
ing those applying for an internship and those who recently 
completed the internship. The experiences of students pur
suing child life internships including their child life aca
demic preparation, number of internship sites applied to, 
feedback received post-application, and the number of ap
plication rounds they applied to before receiving an intern
ship or if they ended their pursuit of child life without an 
internship would provide valuable data to inform the pro
fession. 
Pedagogical research of the 1) Internship Readiness 

Knowledge, Skills, and Abilities, 2) Child Life Competen
cies, and the 3) Child Life Professional Certification Ex
amination Content Outline including Domains and Tasks 
could identify where child life students learn each compo
nent’s content either in child life specific academic pro
grams, child life practicums, or clinical child life intern
ships. This identification could eliminate duplication of 
efforts among the three learning experiences allowing child 
life professionals in each area to fully focus on their re
sponsibilities for either academically educating or clinically 
training students. Research investigating various disci

plines’ approaches to student education and training would 
benefit the child life profession. Gathering student-to-pro
fessional pathway data from fellow allied health professions 
to assess student education and clinical training models 
other than the competitive apprenticeship model child life 
currently uses would inform the profession of best practices 
for academic education and clinical internship training. 
Continued child life research regarding the academic edu
cation and clinical training of students for successful entry 
into the profession is warranted. 

Conclusion  

This is the first study on child life internship readiness 
from the perspectives of child life academics. This paper 
was an extension of Sisk and colleagues (2023) that exam
ined the perspectives of child life internship coordinators 
and supervisors. The results and discussion from this sur
vey with child life academic professionals add to the con
versation about the profession’s expectations for internship 
readiness. Study findings showcase the increasing delays 
and difficulties students experience obtaining a child life 
internship. Child life academics and internship coordina
tors and supervisors are vital stakeholders in the student-
to-professional pipeline because both perform unique roles 
in supporting students pursuing a child life career. Im
proved awareness, communication, and collaboration be
tween each of these groups would be a strong first step in 
addressing the profession’s need for improving the docu
mented job crisis in child life. 
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Appendix A   

Child Life Training Readiness – Academic Instructor Sur
vey 
1. What is the name of your academic institution? 
2. What is the name of your academic department? 
3. What is your academic job title? 
4. What is your academic teaching employment respon

sibility? 
    a. Full-time academic 
    b. Adjunct – part-time instructor 
    c. Other (please explain) 

5. What child life programs does your department pro
vide? 
    a. Undergraduate program in child life 
    b. Graduate program in child life 
    c. Both undergraduate and graduate 

6. Which best describes your academic program: in-per
son, online, or hybrid (both)? 
    a. In-person 
    b. Online 
    c. Hybrid – some of both in-person and online 

7. Which of the following best describes your academic 
program? 
    a. Child life specific degree/concentration/empha
sis 
    b. ACLP Endorsed Academic Program 
    c. Does not offer a child life degree or concentra
tion 
        i. If your academic program does not offer a child 
life degree or concentration, which best describes 
your program? 
            1. Offer all of the 7 Required Courses for Child 
Life Certification Eligibility including the 3 Recom
mended Courses – list the courses offered 
            2. Offer some of the courses required for Child 
Life Certification Eligibility – list the courses offered 
            3. Offer some ACLP Pre-approved courses – 
list the courses offered 

8. On average for the last 6 years (2015 – 2020), how 
many rounds of internship applications did your stu
dents submit? Please note: If zero is your answer, you 
must click to select 0 for the answer to be recorded. 
    a. 2020 
        i. 0 
         ii. 1 
         iii. 2 
         iv. 3 
         v. 4 
         vi. 5 
    b. 2019 
        i. 0 
        ii. 1 
        iii. 2 
        iv. 3 
        v. 4 

        vi. 5 
    c. 2018 
        i. 0 
        ii. 1 
        iii. 2 
        iv. 3 
        v. 4 
        vi. 5 
    d. 2017 
        i. 0 
        ii. 1 
        iii. 2 
        iv. 3 
        v. 4 
        vi. 5 
    e. 2016 
        i. 0 
        ii. 1 
        iii. 2 
        iv. 3 
        v. 4 
        vi. 5 
    f. 2015 
        i. 0 
        ii. 1 
        iii. 2 
        iv. 3 
        v. 4 
        vi. 5 

9. What are the most common circumstances regarding 
and/or reasons why students in your program have 
submitted more than 1 internship round (winter/
spring, summer, fall)? 

10. What types of educational alternatives are provided 
students who do not receive an internship offer to en
sure the student graduates? 

11. From your academic experience, what knowledge, 
skills, and abilities indicate a student is ready for in
ternship? 

12. From your academic experience, what knowledge, 
skills, and abilities are most often lacking in students 
applying for internship? 

13. From your academic experience, what knowledge, 
skills, and abilities do you spend the most time reme
diating with students? 

14. How do you as an academic prepare students for the 
internship application process? 

15. Please email [email address] an email titled Research 
Documents including the following information from 
your program’s current course syllabi for the ACLP’s 
Coursework Requirement, including the 7 Required 
Courses and 3 Recommended Courses. (a) Course Ti
tle, (b) Course Description, (c) Course Objectives, and 
(d) Course Credit Hours. 
    a. I have chosen not to email the documents – 
please explain 
    b. I have emailed or will email the documents 
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